
                                                                                                                           

Learning and Development Policy  

Definitions:  

For the purpose of this policy, see below the definitions for the terms that will be referenced.  

EYFS - Early Years Foundation Stage (EYFS) sets the standard for the learning, 

development and care of children from birth to 5 years old. All school and Ofsted registered 

Early Years Providers must follow the Statutory Framework of EYFS.  

Key person - The role of the key person is to track and progress children’s development and 

have observations that covers all the areas of the EYFS and record it into each child’s 

learning journey. (See Key Person Policy for more information).  

Next Steps - Small achievable goals set by a child’s key person to enhance their learning and 

development.  

Prime Areas of Learning - Personal, Social and Emotional Development (PSED), 

Communication and Language (CL) and Physical Development (PD).  

Specific Areas of Learning - Literacy, Mathematics, Expressive Arts and Design (EAD), 

and Understanding The World (UTW).  

SEN - A child or young person has special education needs (SEN) if he or she has a learning 

difficulty or a disability which calls for special educational provision to be made for him or 

her. (See Supporting Children with SEN policy for more information).  

Policy Statement:  

Little Rays believes that children learn best through play, when they are having fun and have 

developed trusted relationships with those around them. Little Rays also recognises that every 

child is a unique individual and what engages one child might not necessarily engage another.  

For children to learn, Little Rays believes that all children need to have:  

1. a high level of wellbeing  

2. a high level of engagement and motivation  

3. firm consistent rules?  

4. an enabling environment that allows a large proportion of child initiated play with a 

measured degree of risk  



                                                                                                                            

5. supportive and enabling practitioners who recognise every child as a unique individual, 

listens and is interested  

6. planning which is flexible and can be adapted ‘in the moment’ with paperwork and 

assessment that supports this without becoming inhibitive to the process  

The Statutory Framework for the Early Years Foundation Stage (EYFS) has informed this 

policy, which covers the education and care of all children in the early years provision, 

supported by Educational Specialists, such Anna Ephgrave, Alastair Bryce Clegg and Ferre 

Laevers and staff training. This policy applies to all staff, students, parents and volunteers.  

 

Policy and Procedure:  

1. A high level of wellbeing based on mutual respect  

The child’s well-being heavily influences the level of engagement and motivation they are 

able to reach during the nursery day. Our team work hard to enhance well-being by treating 

children in a ‘respectful way’ making children feel secure, valued and understood. As 

children are unique individuals how this is done will vary and practitioners will try and find 

ways to respond which suit the child.  

Well-being is further enhanced through our Transitions Process, Key Person Approach, 

Parent Partnership and Behavioural Management, which are standalone policies and can be 

found on our website.  

A child’s well-being is dependent on many different factors both at nursery and at home and 

we ask parents to share details of any changes which may influence their child’s well-being, 

such as moving house or preparing for the arrival of a new sibling.  

2. A high level of engagement and motivation  

‘When children are deeply engaged’ in the activities around them, ‘their brain is developing 

and new synapses are forming’ (Anna Ephgrave, Planning in the moment with your child, 

page 9)  

All children have an innate desire to learn and become engaged and at Little Rays 

practitioners work hard to create the conditions in which their children can become deeply 

engaged, such as:  

▪ Maintaining high levels of well-being  

 



                                                                                                                           

▪ Providing a challenging environment with autonomy, where possible, allowing them to 
choose what to do (child-initiated play)  

▪ Responding ‘in the moment’ to a child’s activities to maintain and stretch engagement 

further  

▪ Consistent boundaries, expectations and routines  

For example, children in the Pre-School will partake in circle time at certain times during the 

day, but the amount of time spent allowing the child to engage in child initiated activities will 

be maximised during sessions and will not be interrupted by snack time, a rolling snack will 

be provided instead. Children will also be encouraged to tidy up as they go along, rather than 

their play being interrupted to engage in ‘tidy time’ at the end of the session. .  

3. An enabling environment that allows a large proportion of child initiated play with a 

measured degree of risk  

For children to learn and develop, the environment needs to be enabling allowing children to 

feel safe and secure. This will help the children to feel free to explore and take risks safely. 

The children must be allowed to experience the world around them in a full, messy, muddy 

and wet environment.  

An enabling environment also allows children to be able to pick and choose their own 

activities through self-selection and open-ended resources. Open ended resources cater for 

individual interests as they have multiple uses and limitless possibilities. For example, a 

simple cardboard box can be turned into a pirate ship, a rocket or a police car.  

Outdoor space is very important and as much access as possible is encouraged through the 

provision of shaded and sheltered areas.  Our outdoor preschool spends 90% of our time 

outside only using the indoor space for drop off/collection and lunch time.  If the weather is 

adversely bad e.g. high winds, thunder and lightning torrential rain etc then the inside space 

will be set up for the children’s preschool sessions.  We operate Forest School Sessions 

which run throughout the year, and only adverse weather as above would be a reason for 

cancelling and using our base settings indoor area. 

For children to be able to enjoy playing in their indoor or outdoor environment, practitioners, 

parents, students and volunteers are asked to role model how we look after our resources and 

space, as well as encourage the children to dress appropriately for all types of weather.  

4. Highly skilled workforce whose expertise enables them to recognise every child as a 

unique individual and provide accordingly for them  

 



                                                                                                                           

Our Little Rays team are key to supporting a child’s learning and development and they are 

encouraged to follow the following principles outlined by Anna Ephgrave in ‘Planning in the 

Moment with Young Children’ (2018):  

▪ Provide consistent boundaries, expectations and routines.  

▪ Go to the children, get down to their level and be interested in what they are doing.  

▪ Be relaxed.  

▪ Listen to what the children are doing, watch and wait and plan their interaction with the 
child during this time.  

▪ Allow the child to lead the interaction. If they have questions answer them. If they would 

like the practitioner to join the ‘tea party’ then the practitioner is encouraged to join.  

▪ Respond appropriately, ponder and reflect.  

▪ Follow ‘Planning’ as outlined below.  

5. Planning which is flexible and can be adapted with paperwork and assessment that 

supports this without becoming inhibitive to the process  

Planning  

Our planning follows the children’s interests and highlights areas that need enhancements. 

We allow for child initiated, real time, learning through play based on capturing the interest 

of a child at the current time as well as planned activities to offer new learning opportunities.  

Practitioners who respond immediately to children’s interest is the most powerful way to 

teach in early years but we also understand some children need to have child interests adapted 

to help them develop all areas of learning.  

Staff make snapshot observations on all children throughout the term as and when a learning 

opportunity arises recording the observation in their personal observation book. 

▪ All practitioners are responsible for observing all children and passing observations to the 
child’s key person  

▪ Staff plan on a weekly bases for their key children using the previous weeks observations 

and child’s interests.  The preschool is set up in a way that children can access familiar 

activities and through child-initiated play adapt them to enhance their learning. 

However, there are exceptions in the case of school readiness or have SEN.  



                                                                                                                            

▪ Our planning involves practitioners to observe, this involves looking, listening and noting, 

children’s interests, assess the observation and then plan what to do next in that moment.  

▪ The well-being and involvement levels of each child is considered when observing them, 

this will help with their excitement to play and learn all at the same time.  

▪ High level involvement is characterised by showing continuous and intense activity with 

concentration, creativity, energy and persistence.  

Observations  

All observations of children will be recorded in our staff observation books and transferred 

termly into the child’s learning journals. 

Observations during Transitions  

During a child’s first settling sessions in their new environment (including starting nursery 

and transition to a new room), their key person will document pictures and observations as 

the child adjusts to their new setting and environment. These observations will give an insight 

to the child’s interests and personality at nursery. Parents will be given an ‘All about me’ 
sheet to fill in during induction.  The child will not be planned for, for the first two weeks 

they are settling, 

Assessments (including Two Year Checks)  

In addition to Observations practitioners track the progress of their key children by 

completing progress checks termly during the child’s journey at Little Rays. We use three 

types of assessment:  

▪ A ‘baseline’: This will be completed 4-6 weeks after a child has transitioned into the new 

environment. Baseline assessments are linked to the Prime Areas of learning.  

▪ An ‘assessment’: This will be completed when a child is due to transition into school or 

leave the nursery.  

▪ ‘Two Year Check’: The EYFS requires that parents and carers must be supplied with a 

short-written summary of their child’s development in the three prime learning and 

development areas of the EYFS when the child is between 24-36 months. More information 

surrounding the Two-Year Check can be found at: www.foundationyears.org.uk 

As the setting takes children from 2 years of age the 2 year check is carried out when the 

child reaches 30 months or has attended the setting for at least 6 weeks.  

 

http://www.foundationyears.org.uk/


                                                                                                                          

These progress checks identify the child’s strengths and any areas where progress may not be 

as expected. In such case, plans will be put in place with the Nursery’s SENDco and 

parents/carers to support future learning and development. 

Safeguarding and data protection  

At Little rays all staff take safeguarding and children’s welfare very seriously. All reports, 

planning, assessments and photographs of the children will only be used in line with our other 

policies and procedure.  

Further Guidance  

▪ Best Practice in the Early Years (Alastair Bruce Clegg, 2015)  

▪ Development Matters in the Early Years Foundation Stage (EYFS) (The British Association 
for  

Early Childhood Education, 2012) found at: 

https://www.foundationyears.org.uk/files/2012/03/Development-Matters-FINAL-PRINT- 

AMENDED.pdf  

▪ In the moment with young children – a practical guide for Early Years Practitioners and 

Parents  

(Anna Ephgrave, 2018)  

▪ Statutory framework for the early years foundation stage – setting the standards for 

learning, development and care for children from birth to five (DoE 2017) found at:  

https://www.foundationyears.org.uk/files/2017/03/EYFS_STATUTORY_FRAMEWORK_2

017.pdf  

▪ The Nursery Year in Action – following children’s interests through the Year (Anna 

Ephgrave, 2015)  

Linked Policies and Forms  

Behavioural Management Policy  

Information sharing Policy  

Key Person Policy  



                                                                                                                            

Safeguarding Policy  

                                                                                                                               

Supporting children with SEN Policy  
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